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Abstract: Digital transformation has fundamentally changed the way entrepreneurship is taught
in higher education institutions. Educational institutions now employ various technological
platforms to enrich the learning process. However, a comprehensive understanding of the
impact of various digital media and technologies on entrepreneurship education outcomes
remains to be deepened. This study conducts a systematic review to integrate various studies
on the use of digital media and technologies in entrepreneurship learning, and analyzes their
impact on learning outcomes, active participation, and students' entrepreneurial intentions.
Following the PRISMA protocol, a systematic search was conducted through Web of Science,
Scopus, ERIC, and IEEE Xplore databases for the period 2015-2024. The search was performed
using keyword combinations related to digital technology, entrepreneurship learning, and
higher education contexts. From the search results, 38 studies that met the criteria were analyzed
using thematic synthesis methods. Three dominant digital technology classifications were
identified: (1) Social Media (Facebook, LinkedIn, Instagram), (2) Digital Learning Platforms
(MOOCs, Moodle, specialized systems), and (3) Mobile-Based Learning. Results show that
social media use significantly enhances students' networking abilities and participation. Mobile
learning provides access convenience and flexibility. Digital platforms have a positive impact
on entrepreneurship concept mastery, mindset formation, and entrepreneurial behavioral
intentions, especially in regions with high digital penetration. Digital transformation in
entrepreneurship learning yields encouraging results in improving participation and learning
effectiveness. Successful implementation requires careful planning regarding teaching
methods, technological infrastructure, and local cultural aspects. Future studies should focus on
longitudinal research to assess the impact of digital learning on actual entrepreneurship
practices.

Keyword: Digital Technology, Entrepreneurship Learning, Social Media, Mobile Learning,
Higher Education, Student Learning Outcomes.
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INTRODUCTION

Entrepreneurship education has undergone substantial development in recent decades,
shifting from conventional classroom teaching methods toward innovative digital learning
environments (Nabi et al., 2017). The increasingly rapid development of digital technology,
particularly accelerated by the COVID-19 pandemic, has transformed how entrepreneurship
content is delivered and received in higher education institutions globally (Liguori & Winkler,
2020). This digital transformation encompasses various technologies, from social networking
platforms and mobile learning applications to complex digital learning systems and virtual
simulation environments.

The use of digital media and technologies in entrepreneurship learning is not merely a
technological upgrade; it represents a fundamental shift toward student-centered, experience-
based, and collaborative learning methods (Ratten, 2020). Educational institutions increasingly
recognize that today's digital-native generation of students expects interactive, engaging, and
technology-enhanced learning experiences that align with their daily digital experiences
(Prensky, 2001). Moreover, the nature of contemporary entrepreneurship has become highly
digital, with digital marketing strategies, e-commerce platforms, and digital-based business
models becoming integral parts of modern entrepreneurial activities.

Despite the growing adoption of digital technologies in entrepreneurship education,
there remains a significant gap in our understanding of these technologies' specific impacts on
learning achievements, participation levels, and students' entrepreneurial intentions. Various
partial studies have analyzed certain aspects of digital learning in entrepreneurship contexts,
but there has been no comprehensive synthesis providing evidence-based guidance for
educators and policymakers in making technology integration decisions.

Previous literature reviews in this field have generally focused on the overall
effectiveness of entrepreneurship education (Nabi et al., 2017) or specific technologies such as
online platforms (Arbaugh et al., 2009). However, there has been no systematic review
specifically analyzing the role of digital media and technology use across various
entrepreneurship learning contexts. This gap is particularly important given the rapid
development of digital technologies and their increasing penetration in educational
environments.

Furthermore, existing studies present varied results regarding the effectiveness of digital
technologies in entrepreneurship learning. Some research reports positive impacts on student
engagement and learning achievements (Wu & Song, 2019), while others identify challenges
in technology adoption, digital divide issues, and pedagogical integration barriers (Almaiah &
Alismaiel, 2019). These inconsistencies emphasize the need for systematic synthesis capable of
identifying patterns, reconciling conflicting findings, and providing clearer insights into
optimal conditions for digital technology use in enhancing entrepreneurship learning.

This systematic literature review aims to fill this gap by providing a comprehensive
analysis of the impact of digital media and technology use on entrepreneurship learning
outcomes. Specifically, this review intends to: (1) identify and classify various digital
technologies applied in entrepreneurship learning, (2) evaluate their impact on student learning
achievements and entrepreneurial intentions, (3) analyze pedagogical methods that successfully
integrate digital technologies, and (4) identify challenges and opportunities for future digital
transformation in entrepreneurship learning.

Theoretical Framework
Evolution of Entrepreneurship Education

Entrepreneurship education has evolved substantially since its emergence in the 1940s,
progressing from conventional business curricula to comprehensive programs emphasizing
experiential learning, innovation, and practical application (Kuratko, 2005). Modern
entrepreneurship education has moved beyond traditional "about entrepreneurship approaches
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focusing on theoretical knowledge transfer, toward "for entrepreneurship” and "through
entrepreneurship™ pedagogical methods prioritizing skill development and real-world
experience (Lackéus, 2015).

Contemporary entrepreneurship education recognizes the importance of developing not
only cognitive understanding of business formation and management, but also affective aspects
such as entrepreneurial mindset, risk-taking capacity, and self-efficacy (Neck & Greene, 2011).
This holistic approach acknowledges that successful entrepreneurs require a combination of
technical skills, creative thinking, and personal characteristics that enable them to identify
opportunities and navigate uncertainty.

Digital Transformation in Education

Digital transformation in education represents a fundamental shift in how knowledge is
produced, disseminated, and applied in learning contexts (Vial, 2019). This transformation
encompasses not only the use of digital devices and platforms, but also the restructuring of
pedagogical methods, learning processes, and institutional practices to optimize the potential of
digital technologies. In higher education, digital transformation is characterized by several key
trends: the growth of online and blended learning modalities, the use of social media and
collaborative platforms, the application of mobile learning technologies, and the emergence of
data-driven personalized learning approaches (Bond et al., 2018). These developments have
created new opportunities for enhancing student engagement, expanding learning accessibility,
and accommodating diverse learning preferences.

Technology Adoption in Educational Contexts

The successful use of digital technologies in education depends heavily on user
acceptance and usage patterns. The Technology Acceptance Model (TAM) developed by Davis
(1989) provides a theoretical framework for understanding new technology adoption and use
processes. In educational contexts, TAM has been extended to include additional factors such
as social influence, facilitating conditions, and pedagogical considerations (Venkatesh et al.,
2003).

Research on educational technology acceptance consistently identifies perceived
usefulness and perceived ease of use as primary determinants of technology adoption by
students and educators (Al-Rahmi et al., 2019). However, in entrepreneurship learning contexts,
additional factors such as entrepreneurial self-efficacy, innovation tendencies, and career
relevance may play important roles in technology acceptance decisions.

METHOD
Research Design

This study applies a systematic literature review methodology following the Preferred
Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA) protocol (Page et al.,
2021). The systematic approach ensures comprehensive coverage of relevant literature while
maintaining transparency and replicability in the review process.

Research Strategy

A comprehensive search strategy was developed using keyword combinations related
to digital technology, entrepreneurship learning, and higher education contexts. The search
string used was: (“digital technology" OR "digital media” OR "social media” OR "mobile
learning” OR "e-learning” OR "online learning” OR "MOOC") AND ("entrepreneurship
education” OR "entrepreneurship learning” OR "entrepreneurial education™) AND ("higher
education™ OR "university" OR "college"). The search was limited to peer-reviewed academic
journals published between January 2015 and December 2024. Only articles published in
English were included in the initial search to ensure accessibility and consistency in analysis.
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Selection Criteria

Inclusion criteria comprised: peer-reviewed scientific articles in English or Indonesian,
research in higher education contexts, focus on digital technology use in entrepreneurship
learning, publications from 2015-2024, and empirical research, case studies, and conceptual
frameworks. Exclusion criteria included: non-academic publications, studies focusing only on
general business education, publications other than English or Indonesian, and studies without
clear focus on digital technology use.

Study Selection Process

The selection process was conducted in three stages: initial screening (duplicate
removal, title and abstract screening), full-text assessment (comprehensive article review,
quality assessment), and final selection (choosing studies meeting all criteria).

Data Extraction and Analysis

Data extraction used standard forms to record study characteristics, technology types,
educational contexts, learning outcomes, and key findings. Thematic analysis was used to
synthesize findings through coding, descriptive theme development, and analytical theme
generation.

Quality Assessment

Quality assessment was conducted using the Mixed Methods Appraisal Tool (MMAT)
for empirical studies and the Authority, Accuracy, Coverage, Objectivity, Date, Significance
(AACODS) checklist for grey literature. Studies scoring below 60% on quality criteria were
excluded from the final synthesis.

RESULTS AND DISCUSSION
PRISMA Flow Diagram

The systematic literature review process followed the PRISMA 2020 guidelines. Figure
1 presents the flow diagram illustrating the study selection process

Identification

Records identified through database
searching (n=387)
- Web of Science (n=98)
s Scopus (n=124)
= ERIC (n=87)
= IEEE Xplore (n=78)

Screening l

Records after duplicates remowved
(n=298)

l

Records screened by title/abstract

(N=298) " Recordsexclude (n=171)

l

Full-text articles assessed
For eligibility {n=127) Full-text articles excluded, with reason
(n=89):
- Mot empirical studj (n=31)
- Wrong Context (m=28)
- MNo digital technology focus
(=23}
= Quality assessment <60% (n=7)
Included

Studies included in systematic rewview
(n=38)

Figure 1. PRISMA Flow Diagram Showing The Systematic Review Process
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Study Characteristics

The systematic search yielded 387 potential articles from four databases. After duplicate
elimination (n=89) and title/abstract screening, 127 articles underwent full-text assessment.
Ultimately, 38 studies met the criteria and were included in the synthesis. Table 1 presents the
list of journals from which the included studies were sourced, demonstrating the
multidisciplinary nature of digital entrepreneurship education research.

Table 1. Distribution of Included Studies by Journal

Journal Title Imp?zc (tnl;z;ctor Ngﬁggs()f Percentage

Computers in Human Behavior 9.9 4 10.5%
International Journal of Entrepreneurial Behavior & 59 4 10.5%
Research

Education and Information Technology 5.5 3 7.9%
The Internet and Higher Education 8.6 3 7.9%
Journal of Business Venturing 13.1 3 7.9%
Entrepreneurship Theory and Practice 10.5 3 7.9%
Academy of Management Learning & Education 54 2 5,3%
Journal of Small Business Management 6.5 2 5.3%
Entrepreneurship Education and Pedagogy 3.8 2 5.5%
Technovation 13.6 2 5.3%
In.ternatlonal J ournal of Educational Technology in 3.6 ) 539,
Higher Education

Other journals (1 study each) various 8 21.0%
Total 38 100%

The analysed studies represent diverse geographical contexts: Asia (42%, n=16), Europe
(26%, n=10), North America (21%, n=8), and other regions (11%, n=4). This distribution
demonstrates the global nature of digital transformation in entrepreneurship learning.

Methodologically, studies employed various approaches: quantitative surveys (58%,
n=22), qualitative case studies (24%, n=9), mixed-method designs (13%, n=5), and
conceptual/theoretical papers (5%, n=2). The dominance of quantitative approaches indicates a
field increasingly focused on measuring and validating technology use impacts.

A significant increase in publications occurred after 2020 (68% of studies), coinciding
with the COVID-19 pandemic and accelerated digital adoption in higher education. This trend
indicates growing research interest in digital entrepreneurship learning.

Digital Technology Classification
Analysis revealed three main classifications of digital technologies used in
entrepreneurship learning:

a. Social Media Platforms

Social media platforms emerged as the most researched category, appearing in 63%
(n=24) of studies. Key platforms include:

Facebook was identified as the most commonly used platform, particularly for forming
learning communities, facilitating peer interactions, and knowledge sharing. Research shows
that Facebook groups enhance collaborative learning and provide networking opportunities
beyond conventional classroom boundaries.

LinkedIn serves as a professional networking platform, particularly beneficial for
entrepreneurship students in developing professional connections and understanding industry
dynamics. Studies indicate that LinkedIn use enhances students' understanding of professional
networking and personal brand building.
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Instagram and YouTube are utilized for content creation and digital storytelling activities,
enabling students to develop entrepreneurial communication skills and practice marketing
concepts in real-world contexts. These platforms provide authentic contexts for experimenting
with digital marketing strategies.

The effectiveness of social media use is consistently associated with structured
pedagogical approaches that clearly define learning objectives and provide appropriate platform
usage guidance.

b. Learning Management Systems and Digital Platforms

Learning Management Systems (LMS) and specialized digital platforms constitute the
second category, present in 55% (n=21) of studies. This category includes:

1) Massive Open Online Courses (MOOQOCs) platforms such as Coursera, edX, and
Udacity provide entrepreneurship learning content to global audiences. Research indicates that
MOOC:s offer advantages in terms of accessibility and scalability, particularly beneficial for
students in developing countries.2) Specialized entrepreneurship platforms include business
simulation software, virtual incubators, and entrepreneurship-specific learning management
systems. These platforms provide immersive experiences allowing students to practice
decision-making in risk-free environments.3)University-based LMS such as Moodle and
Blackboard serve as foundational platforms for blended learning approaches, combining
traditional instruction with digital resources and online collaboration tools.

c. Mobile Learning Applications

Mobile learning (m-learning) technologies appear in 45% (n=17) of studies, reflecting the
ubiquity of mobile devices among students. Mobile learning applications include:

1) Smartphone-based applications specifically designed for entrepreneurship learning,
providing bite-sized learning modules, case studies, and interactive exercises accessible to
students anytime. Research indicates high student satisfaction with mobile learning due to
convenience and alignment with their digital lifestyle preferences. 2) Tablet-based applications
are particularly effective for collaborative activities and group projects, enabling students to
work together on business plan development and market research activities using shared digital
workspaces. 3) Cross-platform mobile solutions enable seamless integration between different
devices and learning contexts, supporting both individual and collaborative learning activities.

Impact on Student Learning Outcomes

Analysis of learning outcomes revealed three main impact areas:
a. Cognitive Outcomes

Digital technology use shows consistently positive effects on students' entrepreneurship
knowledge acquisition. Studies report improved understanding of business concepts, market
analysis techniques, and strategic planning processes when digital tools are integrated into
curriculum delivery. The interactive nature of digital platforms appears to enhance knowledge
retention compared to traditional lecture approaches.

Several studies identify improvements in critical thinking and problem-solving abilities
among students engaged with digital entrepreneurship learning tools. Virtual business
simulations and case study platforms are particularly effective in developing analytical skills
and strategic thinking capabilities.

An important secondary outcome is the development of digital literacy skills increasingly
essential for modern entrepreneurs. Students participating in digital entrepreneurship learning
programs demonstrate enhanced capabilities in using digital tools for business purposes.

b. Affective Outcomes
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Multiple studies report significant increases in students' entrepreneurial self-efficacy
following participation in digitally-enhanced entrepreneurship learning programs. The
Technology Acceptance Model framework helps explain how positive technology experiences
contribute to enhanced confidence in entrepreneurial capabilities.

Digital technology use consistently shows positive effects on students' attitudes toward
entrepreneurship as a career choice. Social media exposure to successful entrepreneurs and
access to diverse entrepreneurship content through digital platforms contribute to more positive
perceptions of entrepreneurial careers.

Digital technologies significantly enhance student motivation and engagement in
entrepreneurship learning. Interactive platforms, gamification elements, and social learning
opportunities create more engaging learning experiences compared to traditional instructional
methods.

c. Behavioural Outcomes

The most significant behavioural outcome is increased entrepreneurial intentions among
students participating in digitally-enhanced entrepreneurship learning programs. Studies
consistently report stronger intentions to start businesses or pursue entrepreneurial careers
following digital learning experiences.

Digital platforms facilitate expanded networking behaviours among students, enabling
connections with peers, mentors, and industry professionals beyond geographical and
institutional boundaries. These networking opportunities often translate into real
entrepreneurial collaborations and business partnerships.

Students demonstrate increased innovative thinking and creative problem-solving
behaviors when engaged with digital learning environments that encourage experimentation
and creative expression.

Pedagogical Approaches and Implementation Strategies

Analysis identified several effective pedagogical approaches for integrating digital
technologies in entrepreneurship learning:
a. Blended Learning Models

Studies demonstrate the effectiveness of flipped classroom models combining online
content delivery with face-to-face interactive activities. This approach allows students to access
foundational entrepreneurship content through digital platforms while using class time for
collaborative projects and practical applications.

Successful programs often employ hybrid approaches that strategically combine different
digital technologies based on specific learning objectives. For example, combining social media
for networking and communication with specialized business simulation software for skill
development.

b. Experiential Learning Integration

Digital technologies are most effective when integrated into project-based learning
approaches requiring students to apply entrepreneurship concepts in real-world contexts. Online
platforms provide tools for market research, customer validation, and business plan
development that enhance the authenticity of learning experiences.

Digital platforms enable connections between students and local entrepreneurship
communities, providing access to mentors, advisors, and potential customers that enrich
learning experiences beyond traditional classroom boundaries.

Challenges and Barriers

Despite positive outcomes, studies identify several challenges in implementing digital
technologies in entrepreneurship learning:
a. Technical Challenges
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Many institutions, particularly in developing countries, face infrastructure challenges
including adequate internet connectivity, limited device access, and insufficient technical
support systems. Research findings indicate difficulties in integrating various digital platforms
and ensuring seamless user experiences across different technology systems.

b. Pedagogical Challenges

A significant barrier is inadequate faculty preparation for digital technology integration.
Many educators lack the technical skills and pedagogical knowledge required to effectively use
digital tools in entrepreneurship learning contexts. Traditional assessment methods often prove
inadequate for evaluating learning outcomes in digital environments, requiring development of
new assessment strategies and rubrics.

c. Student-Related Challenges

Studies highlight persistent digital divide issues, with some students lacking access to
required technologies or having inadequate digital literacy skills to fully benefit from digital
learning opportunities. Some research findings indicate challenges with student distraction and
off-task behaviors in digital learning environments, particularly in social media-integrated
contexts.

Key Findings and Implications

This systematic literature review provides comprehensive evidence that digital media and
technology use can significantly enhance entrepreneurship learning outcomes across various
dimensions. The findings reveal a complex landscape where different technologies serve
different pedagogical purposes and contribute to varied learning outcomes.

1. Technology-Pedagogy Alignment

One of the most significant findings is the importance of aligning technology choices with
specific pedagogical objectives. Social media platforms prove most effective for developing
networking skills and entrepreneurial mindsets, while business simulation software excels in
developing analytical and decision-making capabilities. This finding suggests that successful
digital transformation in entrepreneurship learning requires strategic technology selection based
on desired learning outcomes rather than technology adoption for its novelty value.

Research results clarify that technology integration must be guided by pedagogical
principles rather than technological capabilities. Studies showing the most positive outcomes
are those that clearly articulate how specific technologies support particular learning objectives
and are integrated into comprehensive instructional designs.

2. Social Learning Advantages

A particularly important finding is the significant impact of social learning opportunities
facilitated by digital technologies. Social media platforms and collaborative online
environments consistently enhance student engagement and learning outcomes by enabling
peer interactions, knowledge sharing, and community building. These findings align with social
learning theory and suggest that the networking and community-building aspects of
entrepreneurship learning may be more effectively addressed through digital platforms than
traditional classroom approaches.

Social learning benefits are particularly evident in contexts where students have limited
access to entrepreneurship networks and mentoring opportunities. Digital platforms
democratize access to entrepreneurship communities and role models, providing students
exposure to diverse entrepreneurial perspectives and experiences.

3. Cultural and Contextual Considerations

The review identifies significant cultural and contextual variations in digital technology

integration effectiveness. Studies from developing countries often report higher levels of
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enthusiasm and engagement with digital learning opportunities, possibly reflecting perceptions
of digital technologies as gateways to global opportunities and resources.

However, the same studies also highlight infrastructure and access challenges that must
be addressed for successful implementation. These findings suggest that digital transformation
strategies in entrepreneurship learning must be carefully adapted to local contexts and
capabilities.

Theoretical Contributions

This review contributes to theoretical understanding in several important ways:
1. Extended Technology Acceptance Model

The findings suggest that traditional Technology Acceptance Models require extension
when applied to entrepreneurship learning contexts. Beyond perceived usefulness and ease of
use, factors such as entrepreneurial self-efficacy, networking potential, and career relevance
emerge as important determinants of technology acceptance among entrepreneurship students.

This extended model has implications for how educational institutions approach
technology adoption and implementation in entrepreneurship programs. It suggests that
successful adoption requires attention to entrepreneurship-specific factors beyond general
technology acceptance considerations.

2. Digital Entrepreneurship Learning Framework

Based on the synthesis of findings, this review proposes a comprehensive framework for
understanding digital entrepreneurship learning that encompasses three interrelated
dimensions: technology integration dimension, pedagogical approach dimension, and outcome
achievement dimension.

The Technology Integration Dimension includes types and combinations of digital
technologies used, ranging from basic social media integration to sophisticated business
simulation platforms. The Pedagogical Approach Dimension encompasses instructional
strategies and learning designs that govern how technologies are used to achieve educational
objectives. The Outcome Achievement Dimension includes cognitive, affective, and behavioral
outcomes resulting from technology-enhanced entrepreneurship learning experiences.

This framework suggests that successful digital entrepreneurship learning requires
strategic alignment across all three dimensions, with technology choices supporting
pedagogical approaches designed to achieve specific learning outcomes.

Practical Implications

The review findings have several important practical implications for educators,
administrators, and policymakers:
1. Implementation Guidelines

Institutions should begin digital transformation efforts by clearly articulating learning
objectives and desired outcomes, then selecting technologies that support these objectives rather
than adopting technologies and trying to find educational applications. Evidence suggests that
successful digital transformation is best achieved through phased implementation allowing for
learning, adaptation, and refinement rather than wholesale adoption of multiple technologies
simultaneously. Significant investment in faculty development is crucial for successful
technology integration. This includes both technical training and pedagogical development
focusing on effective integration strategies.
2. Policy Recommendations

Policymakers should prioritize infrastructure development to ensure equitable access to
digital learning opportunities, particularly in developing countries where entrepreneurship
learning can have significant economic development impacts. New quality assurance
frameworks are needed to evaluate and ensure the effectiveness of digital entrepreneurship
learning programs. Traditional assessment approaches may be inadequate for digital learning
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contexts. Institutions should develop partnerships with technology providers, entrepreneur
communities, and industry organizations to enhance the authenticity and relevance of digital
learning experiences.

Limitations and Future Research Directions
Study Limitations

This review has several limitations that must be acknowledged. First, the rapid pace of
technological change means that some findings may become obsolete relatively quickly.
Second, the dominance of short-term studies limits understanding of long-term impacts on
actual entrepreneurial behavior. Third, the geographical concentration of studies in certain
regions may limit the generalizability of findings to other cultural contexts.

Future Research Priorities. Based on the analysis, several important research directions
emerge: there is a critical need for longitudinal research tracking students from digital
entrepreneurship learning programs through their actual entrepreneurial ventures to understand
long-term behavioral impacts of digital learning experiences. More research is needed
comparing the effectiveness of different digital technologies and implementation approaches
across varied contexts and student populations. Studies examining how digital entrepreneurship
learning approaches should be adapted for different cultural contexts and educational systems
would provide valuable insights for global implementation. Research focusing on developing
and validating new assessment approaches for digital entrepreneurship learning would support
quality assurance and program improvement efforts.

CONCLUSION

This systematic literature review provides comprehensive evidence that digital media and
technology use can significantly enhance entrepreneurship learning outcomes when
implemented strategically and aligned with pedagogical objectives. The analysis of 38 studies
reveals that social media platforms, learning management systems, and mobile learning
applications each provide distinct value for entrepreneurship learning, with the most successful
implementations employing integrated approaches that leverage the strengths of various
technologies. Findings indicate consistently positive impacts across cognitive, affective, and
behavioral learning outcomes, with particularly strong evidence for enhanced student
engagement, networking capabilities, and entrepreneurial intentions. However, successful
implementation requires careful attention to pedagogical design, faculty development, and
technological infrastructure, with special consideration for cultural and contextual factors.

The review contributes to theoretical understanding by proposing an Extended
Technology Acceptance Model for entrepreneurship learning contexts and a comprehensive
framework for digital entrepreneurship learning that integrates technology, pedagogy, and
outcome dimensions. These theoretical contributions provide foundations for future research
and practical implementation efforts. For practitioners, the review offers evidence-based
guidance for technology selection and implementation strategies, emphasizing the importance
of pedagogy-driven rather than technology-driven approaches. The findings support phased
implementation approaches, significant faculty development investments, and strategic
partnerships to enhance program effectiveness.

Moving forward, the field would benefit from longitudinal research examining long-term
behavioral impacts, comparative effectiveness studies across different technologies and
contexts, and continued innovation in assessment approaches for digital learning environments.
As digital technologies continue to evolve and entrepreneurship becomes increasingly digital,
the integration of digital media and technologies in entrepreneurship learning will likely
become not just beneficial but essential for preparing students for contemporary entrepreneurial
realities.
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The evidence presented in this review suggests that digital transformation in
entrepreneurship learning represents a significant opportunity to enhance learning
effectiveness, increase access to entrepreneurship education, and better prepare students for the
digital economy. However, realizing this potential requires thoughtful, strategic, and pedagogy-
based approaches to technology integration that consider the unique characteristics of
entrepreneurship learning and the diverse needs of student populations.
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